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Bullet Point 
From 

Familiesandsen.com 
  

 
Hello and Welcome 
 
Over the coming months Bullet Point will be offering you a series of magazines. 
These will be designed to help meet your visually impaired child’s needs. We will 
offer practical solutions on everyday issues to help a child or young person develop 
the skills we all need to live a full and independent life. For this reason we did think 
about calling the magazine, 
 
Home Tuition. 
 
Visual impairment will be our focus although multiple-disability along with visual 
impairment will be covered too. 
 
Headings under Contents in this edition are generally what you will find in 
forthcoming issues. The only guaranteed variation being your input. You are invited 
and encouraged to write about your experiences and these will feature within a 
Letters section. Use the box top right on the website front page. 

Rgds 
   Clive 
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Development During Preschool Years 
 
Over the forthcoming issues we will offer practical suggestions about how to develop 
skills for your preschool child. The following activities could be called skills for life. 
 
General Suggestions 
 
Here are a few general suggestions for starters, 
 

● Constantly communicate with your child. Her or his world is more limited than 
yours. Say what you are doing and why and go through an activity in which 
s/he is involved 

● Introduce your child to the most commonplace of objects around the home 
and neighbourhood 
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Also, 
 

● Identify and interpret the nature of objects and the meaning of sounds 
● Be alert to everyday events and happenings and immediately tell your child all 

about them 

 
The Bedroom for Those with Very Little Sight 
 
When baby hears you come into the bedroom, having heard the door open s/he 
cannot see you although, 
 

● Listens 
● Lays very still 

On hearing your voice, which accompanies a familiar smell, s/he smiles in 
anticipation. If given feedback when smiling s/he learns that smiling is important and 
rewarding. S/he will also learn how people feel by the tone of their voice. 
 
Baby can enjoy textured panels attached to her or his cot. Bells and activity centres 
can be tied onto the sides too. S/he needs objects to find, enjoy and, 
 

● Touch 
● Smell 
● Hear 
● Taste 

S/he will reach for objects which make a sound. At this stage toys should be simple 
in, 
 

● Form 
● Shape 

They should provide a variety of, 
 

● Textures 
● Weights 
● Sounds 

The Bedroom for Those with Some Sight 
 
For those with some sight mobiles can be enjoyed. Made from refractive foil they can 
be hung under a light. 
 
A spotlight can be aimed at objects of interest. Be aware though that they should not 
shine into the baby's face and a lamp can get hot. 
 
S/he may visually enjoy,  
 

● Small mirrors 
● Festive decorations made of foil 
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These items will stimulate vision and should be unbreakable and thereby safe to 
handle. Toys which move and are bright will encourage the baby to reach and grasp 
and thereby develop and maximise sight.  
 
Torches and coloured lights used to target objects will also encourage visual skills; 
for example,  
 

● Locating 
● Focusing 
● Tracking 

Children often enjoy listening to sounds and repeating them. This can be made into a 
turn taking game. 
 
Sleep Patterns 
 
The bedroom with its different smells, sounds and texture will hopefully signal 
settling down. 
 
A music box can make bedtime a pleasurable experience. It also helps those without 
vision learn that it is time to sleep. Pleasant smells in the bedroom can help your 
child locate the room whilst again helping her or him remember it’s time for sleep. 
Keeping the bedroom a place primarily about sleep will encourage your child to 
develop sleep patterns.  
 
To help settling down stories especially ones with plenty of repetition can be used. A 
tape familiar to your child can be gradually dimmed until sleep occurs. 
 
Using these strategies will help your baby differentiate between night-time sleep and 
a day-time nap. A nap can also be taken in day-clothes and somewhere out of the 
bedroom which can also help separate a nap from night-time sleep. 
 
Development during Bath Time 
 
Bath time can be pleasurable for some or a worrying experience to others. This can 
depend on the, 
 

● Bath’s size 
● Size of the bathroom 
● Amount of echo in the room 

The child may be anxious or even frightened if the bath is slippery and thereby 
slippery to sit in. A baby bath placed in the bath may help; alternatively, a rubber 
suction mat to sit on may do the trick especially if the bath is full sized. 
 
It helps if daily events and here bath-time in particular happen at the same time. It 
helps also if events occur ideally as part of a routine.  
 
To further encourage confidence and enjoyment sing and encourage your baby to 
splash.  
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Water 
 
Many if not most children have no fear of water. They enjoy the feeling of warm 
water trickling down their backs. For those with little or no sight this experience can 
also be used to raise awareness of body parts too; for example, water running down 
the, 
 

● Stomach 
● Legs 
● Arms 

Accompany the action verbally and describe what is happening or use a rhyme when 
highlighting for example fingers and toes. 
 
Different Textures 
 
A bath towel and flannel both have interesting textures. A sponge can be given to 
your child who can then squeeze it and rub it against the skin. Sponges come in all, 
 

● Sizes 
● Shapes 
● Colours  
● Smells 
● Textures 

Alternating the use of bubble baths or soaps during bath time can add variation 
regarding both, 
 

● Texture 
● Smell 

Encourage her or him to smell the, 

● Soap 
● Bubble bath 
● Shampoo 

 
And,  
 

● Talcum powder  
 

Flexible shower pipes can help your child learn about spraying itself. Don’t forget to 
highlight the sound sprayed water makes as it hits,  
 

● A pool of water 
● Side of the bath 
● A shower curtain 

Talking to your child will help her or him enjoy and learn during the experience whilst 
also soothing away any fears. 
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Many children soon learn to turn the taps on. To avoid the possibility of turning on a 
hot tap or even flooding the room the best advice is probably to supervise continually 
and never leave her or him alone in the bathroom. 
 
There are many interesting bath toys that, 
 

● Can be fixed to the bath 
● Bob up and down in the water 
● Can be filled and emptied with water 
● Make a glugging sound when empties and filled with water 

Water can be used to widen,  
 

● Knowledge 
● Language 
● Experience 

It can be, 
 

● Hot, warm or cold 
● Turned into ice 
● Become a vapour 
● Turned into bubbles 

Try putting a tube into the bath and blow into it. Water can then be propelled against 
your child, over your child and turned into bubbles. 
 
Toileting 
 
If possible always aim to change your child’s nappy in the bathroom if it also doubles 
as a toilet. Your child will then be familiar with the environment when it comes to 
potty and later toilet training.  
 
Encouragement often helps. Keep something close at hand that represents a 
reward. This could be a favourite, 
 

● Toy 
● Piece of music 

 
Avoid being ridged about using a potty or toilet. However, be aware that many 
children with low vision feel uncomfortable or even fearful about sitting on a toilet. 
Avoid leaving them on their own. Offer support with lots of talk, singing may help or 
holding her or his hand. 
 
Some children like to look at what they’ve done and even inspect it. Yes, horrible I 
know but it can be discouraged once s/he has developed the skill. 
 
The toilet flush is often popular. Many if not most children like to hear it and operate 
it for themselves. It represents a useful reward. 
 
Ensure your child does the whole process to include washing hands at the end. 
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Success should trigger a lot of fuss and accept that almost inevitably there will be 
many accidents. 
 
As with a point above, take your child to the toilet to change wet clothes so that the 
act becomes one with the appropriate space. 
 
Next time 
 
Next time and in the future we will cover: Development in the Kitchen, Sounds, Food, 
Baking, Masking Information, Real Objects in the Real World, Mobility and 
Orientation, The Garden, Play and Development. 
 
Please let us know if you have any practical suggestions so we can share them with 
others in forthcoming issues of Bullet Point. 

 

An Eye Condition in Everyday Life 
 
To begin we will consider signs of a visual impairment in general. They may also 
indicate that a visual impairment is not being supported appropriately at school. 
Then, over the coming issues we will cover the following eye conditions and ways to 
help students’ access learning:  
 

● Visual Impairment, Errors in Refraction, Myopia (shortsightedness), 
Hypermetropia (longsightedness), Albinism, Astigmatism, Squint Cone 
Dystrophy or Achromatropia,  Aniridia, Cataracts, Coloboma, 
Hemianopia, Keraloconus, Macula Degeneration, Nystagmus, Optic 
Atrophy, Optic Nerve Hypoplasia, Retinitis Pigmentosa, Retinopathy of 
Prematurity. 

 
Visual Impairment 
 
Following is a list of traits which may indicate a visual impairment or inadequate 
support provided in school for someone with a visual impairment; for example, 
 

● Does the individual keep blinking or rubbing her or his eyes 
● Are her or his eyes watery, itchy and inflamed 

 
Does s/he, 
 

● Frown, squint or peer at work 
● Tilt her or his head or hold work at an odd angle or distance 
● Close or cover one eye when looking at books 
● Turn her or his head in order to follow a line of writing across a page when 

reading 
 
Physically, does s/he, 
 

● Appear clumsy 
● Bump into people and/or objects 
● Show difficulty with throwing, kicking and catching 
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Does s/he, 
 

● Find it difficult copying from the blackboard 
● Confuse letters of similar appearance; for example, c,e,a,o 
● Write in large letters and not on the line 
● Press hard with a pencil 
● Use a finger to follow work on a page 
● Miss out words or lines when reading 

 
And/or complain that, 
 

● Worksheets are too faint 
● S/he can’t see the blackboard 

 
Also, does s/he, 
 

● Complain of frequent headaches 
● Work slower than her or his peers 
● Have a short attention span 
● Have difficulty setting out sums 
● Dislike strong light or glare 

 
Next time we will cover, 
 

● Errors in Refraction 
● Myopia (shortsightedness) 

 
And,  
 

● Hypermetropia (longsightedness 
 

 

Other Disabilities, Syndromes and Conditions 
 
With a view to considering multiple disability and visual impairment Bullet Point will 
present the characteristics commonly believed to underpin another disability. You 
can then decide if it’s a visual impairment causing a given behaviour or another 
disability impacting too. Remember though, each disability does not impact as a 
single entity but instead together as one. 
 
Over the forthcoming issues we will cover:  
 

● Cognitive Disability, Cortical Visual Impairment, Down’s Syndrome, 
Dyslexia, Marfan’s Syndrome, Autistic Spectrum Disorders (Autism), 
Retinoblastoma, Physical Disabilities, Rubella, Cerebral Palsy, Usher’s 
Syndrome, Emotional and Behavioural Difficulties (EBD), Attention 
Deficit Disorder (ADD) and Attention Deficit Hyperactivity Disorder 
(ADHD), The bilingual or multilingual learner. 
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Cognitive Disability 
 
A cognitive disability is used here to describe those children and young people with 
an IQ below 70. Often, as a result, a child or young person’s all round development 
might be delayed. S/he may be emotionally or socially immature and have problems 
with fine and gross motor skills. Generally speaking though, s/he is a slow learner. 
 
Case Study 
 
Following are characteristics of cognitive disability highlighted from a case study. 
Note also how many of them could, and often are, associated with low vision and 
access too. 
 
L, a 10 year old, presented with the following prior to being diagnosed with a 
cognitive disability. He was slow when, 
 

● Picking up new ideas 
● Learning to read with a tendency to read parrot fashion 
● Establishing number concepts 

 
He also showed an inability to remember new skills without constant reinforcement 
and repetition. 
 
At School 
 
At school it was noted he had, 
 

● A short attention span 
● Poor concentration 
● Difficulty absorbing abstract ideas 

 
Also, 
 

● Immature speech coupled with a limited vocabulary 
● A tendency to give one word answers 
● Difficulty remembering what he has seen or heard 

 
At Home 
 
His mother pointed out that he, 
 

● Responded best when information was presented in a practical way 
● Had a tendency to mix with older people rather than people of the same age 
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Next Time 
 
Next time we will cover, 
 

● Cortical Visual Impairment (CVI) 
 
And following that with, 
 

● Autistic Spectrum Disorders (Autism) 
 

 

More Than One Disability 
 
This section of Bullet Point will consider those children and young people who have 
a visual impairment with one or more additional disability. Here more specifically we 
aim to help you deliver activities and encourage your child’s development at home 
and in the community. 
 
We will cover in forthcoming issues, 
 

● A Concrete and Functional Approach 
● A Plan for Learning 
● Encouraging Learning 

 
And, 
 

● Much, much more 
 
Why So Difficult? 
 
Why is it difficult helping those with multiple impairments learn? One reason for this 
generally speaking occurs because each disability affects the other one. 
Consequently, a child with more than one develops differently from someone with a 
single disability. However, s/he will have, 
 

● The same feelings, wants and needs as those who are not disabled 
● Abilities which may sometimes be harder to recognise 

 
S/he may also need to, 
 

● Do activities in different ways 
● Learn in ways that are different from those who are not disabled 

 
 
And, 
 

● Need support in order to participate in family and community life 
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The Importance of Learning 
 
Helping your child learn will prevent her or him becoming more dependent. By giving 
your child activities which are important to your family and community gives your 
child dignity. It also makes it possible for her or him to, 
 

● Build on strengths and abilities 
● Communicate and socialise with others 
● Make choices 
● Live in a more meaningful way 

 
When your child learns these activities it becomes easier for your family and 
community to, 
 

● Form a positive relationship with your child 
● Learn how to communicate and socialise with your child 
● Learn how to assist and include your child 

 
And, 
 

● Appreciate your child’s abilities 
 
Assisting Learning 
 
You can help your child by doing activities that, 
 

● Are part of her or his everyday life 
 
That will increase her or his, 
 

● Abilities and independence 
● Opportunity to participate in family and community life 

 
Next Time 
 
Next time Bullet Point will consider, 
 

● A Concrete and Functional Approach 
 

 

Disability Living Allowance 
 
This information has been produced to assist those managing the needs of a visually 
impaired child. Over the coming months we will cover, 
 

● Different rates of DLA 
● Content and wording i.e. what to say and how to say it 
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A Cautionary Note 
 
Be aware when filling out a form that many people find it emotionally challenging. 
Answering the questions highlights your child’s needs and how they impact on her or 
him, you and your family, in the present and potentially the future too. 
 
Disclaimer 
 
It should be noted that throughout this issue and forth coming ones too the process 
over time may have changed along with legislation. Fundamentally though, the same 
issues will apply although the questions asked may be slightly different.  
 
Information is offered in good faith for general guidance. 
 
Disability Living Allowance (DLA) 
 
DLA is the main benefit for children with a disability. It is usually paid every 4 weeks 
and is non-means tested i.e. you will receive it regardless of your financial 
circumstances. 
 
DLA is made up 2 parts based on, 
 

● Care 
● Mobility 

 
Either or both of these can be claimed. 
 
Care 
 
If your child requires a lot of care or looking after due to a physical, including a visual 
impairment or mental ill health s/he should qualify for the Care component of DLA. 
 
The Care component can, 
 

● Be paid at 3 different rates 
● Start when 3 months old 

 
Mobility 
 
You can begin claiming when s/he is 5 years old. Your child must require help to get 
around. 
 
If s/he can walk but may need someone to supervise your child may qualify for the 
lower rate of the Mobility component. 
 
For those who cannot walk or have severe difficulties when getting around or have a 
severe mental impairment s/he may qualify for the higher rate which can be claimed 
from 3 years old. 
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Tips 
 

● When filling out the form always give the situation at its worst i.e. the most 
difficult, 
 

a. Day 
b. Night 

 
● For Section Two put how many minutes a day are required, 

 
a. To avoid your child tripping or falling 
b. The level of mobility and help needed when feeding 

 
● Specify the tasks needing to be done 
● Make it clear how much time is spent caring when you are awake; for 

example, the form should not be about sleep but instead about you getting up 
at 3.00 a.m. 

● State the obvious. What are accepted and everyday issues to you may not be 
so obvious unless clearly set down on the form 

● Do not describe what you want or need to purchase using DLA. The 
allowance is about the extra care your child needs compared to a child of 
similar age who does not have a visual impairment 

● Do not put ‘age appropriate.’ You need to spell out that your child, 
 

a. Cannot and may never be able to do as well as friends or peer group 
generally 

b. Requires far more care than a child without a disability of the same age 
 

● A letter of support from a professional who knows your child will strengthen 
your application; for example, an ophthalmologist, teacher or social worker.  

● Everything should go into this application to include information about any 
medication or services used; for example, 
 

a. Support from a local authority peripatetic sensory impairment team 
b. Speech and language therapist 
c. Physiotherapist 
d. Etc 

 
● Do not place any emphasis on any other children you are caring for. Do not 

for example mention that you have to take them out. Focus completely on the 
child you are claiming for 

● Do not mention that you go out to work or that your child’s care prevents you 
from doing so 

 
Carers Allowance 
 
If your child receives the Care component of DLA based on the middle or higher 
rates you may be entitled to Carers Allowance. You will however be required to 
spend more than 35 hours a week caring for your child during the day or night. 
 



 

14 

You do not have to be living with the person you are caring for but the care hours 
criteria is necessary. 
 
If you care and go out to work there is an earnings limit per week. Also, you must not 
be in full time education which is classed as over 21 hours per week. 
 
If you receive Income Support and claim Carers Allowance you may also qualify for 
Carers Premium. If you qualify for this it will not automatically be given. The amount 
of Carers Allowance will be deducted from your Income Support. It is nevertheless 
worth claiming for both benefits. 
 
The Application 
 
Contact the DSS Office and ask to be sent a claim pack covering DLA for children 
under 16, 
 

● The form should be date stamped from the date you requested it 
● You will have 6 weeks to complete and return the forms 
● A successful claim will be back dated to the date stamped 

 
Next Time 
 
Next time we will cover the Higher Rate and thereafter tips on how to answer 
questions effectively. 
 
Higher Rate 
 
Those with additional disabilities might be eligible for the Higher Rate from 3 years 
old; for example, those who are, 
 

● Dual sensory impaired i.e. deaf and blind 
● Physically disabled and unable to walk 

 
Or, and again for example, 
 

● With behavioural problems 
 

 

Do-It-Yourself Education Advocacy 
 
Within this edition we will consider,  
 

● Special educational provision not adequately specified in an Education, 
Health and Care Plan (EHCP) 

 
Then, next time,  
 

● Provision for those without an EHCP  
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And,  
 

● How you may be able to secure an EHCP for your child 
 
Next time we will cover the Higher Rate and thereafter tips on how to answer 
questions effectively. 
 
Specific Provision 
 
Provision within the Education, Health and Care Plan should be specific. If it isn’t this 
might be through, 

● The child or young person’s Special Educational Needs described in Section 
B are not set out fully. Consequently, Section F does not specify the provision 
necessary to meet all of her or his needs 

● The description of the learner’s needs is set out appropriately but provision in 
Section F does not address all the needs identified 

● The provision in Section F is not adequately specified 

 
How to address this is set out extensively within, 

 
DO IT YOURSELF EDUCATION ADVOCACY 

Putting Your Case 
Visual Impairment and Other Disabilities 

 
Here however we will home in on one aspect: considering provision which may be 
required and therefore specified and quantified in Section F of an EHCP.  
 
Examples of Specified Provision 
 
(Your child’s name) should, 

● Always have access to information in an accessible format. Be specific about 
the child or young person’s preferred format 

● Always have access to specialist equipment so s/he can fully access the 
National Curriculum independently. Be specific about the equipment required 

● Receive frequent, regular and quantifiable support from (for example), 
 

a. Qualified Teacher of the Visually Impaired to include each year a functional 
visual skills assessment  

b. Trained Mobility and Orientation tutor 
c. Visual impairment trained and experienced touch typing tutor 
d. Visual impairment trained Information Communication Technology (ICT) 

specialist to assess, train and monitor intervention.  
e. Etc. 

(Your child’s name) should receive, 

● Weekly training from a quantifiable Independent Living Skills programme in 
order to develop age appropriate skills and become fully independent, 
develop and sustain confidence, self-esteem and later employment 
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● Weekly training from a quantifiable Social Skills programme in order to 
develop effective age appropriate social communication and interaction skills 

● Weekly training from a quantifiable visual skills and study skills programme in 
order to maximise vision and learning 

● Weekly 1-1 training from a quantifiable mobility programme to develop age 
appropriate skills and the confidence to become a fully independent traveller 
in and around school and in the wider community 

● Daily/weekly training from a quantifiable touch typing programme 
● ICT lessons from a visual impairment trained ICT specialist weekly when 

introduced to a new piece of equipment. S/he will also ensure that the learner 
develops full access to a screen magnification and/or screen reader package 
if necessary 

Also, 

● There should be liaison time available in the Education, Health and Care Plan 
so the Special Educational Needs Coordinator, class teacher, teaching 
assistant(s), tutors and specialist teacher(s) have time to meet and discuss 
(learner’s name) needs and to ensure a consistent and appropriate approach 
of support is delivered. It is the Special Educational Needs Coordinators 
responsibility to ensure these sessions take place 

● There should be teaching assistant time available for 1-1 support in order to 
fully access the National Curriculum especially in reading, writing and 
numeracy along with extracurricular activities. The number of hours will not be 
less than (for example) 25 - 36 per week 

● There should be 1-1 teaching assistant time available to ensure all materials 
and resources are modified and adapted to meet (learner’s name) needs. 
Time needed will be set by the school’s Special Educational Needs 
Coordinator in consultation with a specialist teacher in low vision 

● All staff should be made aware of (learner’s name) needs and how to respond 
appropriately to them. Low vision awareness training (and other disability 
awareness training where necessary) will be provided by a specialist low 
vision teacher (or other specialist teacher, tutor or therapist) to all staff 
interacting with (learner’s name). This will be delivered before (learner’s 
name) starts a new placement 

● The placement should ensure that oral descriptions are used along with other 
sensory means in a multi-sensory approach to learning 

● The National Curriculum should be modified and adapted, in consultation with 
(learner’s name) parents to include specialised and individual help for 
(learner’s name) 

● There will be support for all practical lessons and in subjects that can be 
particularly difficult to access such as PE, Science and Maths 

● (Your child’s name) should be supported (for example) weekly (the number of 
visits should be specified in the Education, Health and Care Plan) by a 
Qualified Teacher of the Visually Impaired (other specialist teacher where 
necessary) especially when (learner’s name) is introduced to a new skill or 
piece of equipment and a visit every (for example) two weeks at other times 
which will include 1-1 work with (learner’s name) on each visit. The Qualified 
Teacher of the Visually Impaired will advise, monitor, and give specialist 
information to all those working with (learner’s name) 
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● The placement’s Special Educational Needs Coordinator should advise, 
monitor and distribute to all those working with (learner’s name) information 
from all tutors and specialists working with (learner’s name) to ensure a 
consistent approach and that this information is transferred home 

 
In relation to for example the learning environment and SENCo involvement, 

 
● (Your child’s name) will have access to an appropriate learning environment 

to include for example,  
 

a. Appropriate lighting 
b. The avoidance of glare 
c. Accessible public notices and signage 
d. Access to information displayed on white and/or black boards 

 
● The Special Educational Needs Coordinator will be the named person 

responsible for ensuring, 
 

a. (Learner’s name) has the extra time needed for tests and examinations along 
with accessible papers. S/he will also ensure that (learner’s name) has access 
to accessible practice papers in line with her or his non-disabled peers 

b. In conjunction with the Careers Service (learner’s name) work experience will 
be on a par with non-disabled peers 

As mentioned above this topic is covered in much more detail within, 
 

DO IT YOURSELF EDUCATION ADVOCACY 
Putting Your Case 

Visual Impairment and Other Disabilities 
 

The book can be bought via this web site for, 
 

£40 
 
Explore its content via www.familiesandsen.co.uk and whilst doing so keep in mind 
an SEN paralegal may charge around £120 per hour and an SEN lawyer £230 an 
hour. 

 

A Close-Up on Curriculum 
Literacy 
 
As literacy is such an important topic we begin this series with a list of strategies to 
develop this crucial skill. To highlight further its importance next time we will 
consider,  
 
 

● Strategies to help develop your child’s desire to reading for pleasure 
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Then, after that, 
 

● Magnification 
 
 
And, 
 

● Information Communication Technology 
 
A lot of parents and especially now with the restrictions imposed by COVID-19, are 
supporting their child’s learning at home. Can we draw your attention therefore to 
‘Something for Teaching Assistants’ below and then change the title to Home 
Tuition! 
 
Suggestions 
 

● Be flexible regarding how long each session should be and when they will 
take place; for example, if working from home spend 20 or 45 minutes in the 
morning and 15 or 10 in the afternoon Tuesdays and Thursdays. 

● Work with the school by asking teachers about the books to be used each 
week and the themes and exercises delivered with the books over half a term. 
If you plan ahead you will have more time to adapt books and associated 
materials and thereby reinforce themes and learning more generally 

● If you can’t get a half termly scheme of work ask for information on a 
Thursday before being delivered a week later. This will give you three days to 
prepare to then focus on a particular lesson 

 
Also, 
 

● To develop comprehension skills use audio tapes. Record your questions on 
tape and then get your child to write, touch type or Braille the answer. 

● Be aware that in the beginning answering a question may take some time 
especially if your child is a braillist. However, by Year 6 you should be 
encouraging your child to speed up ready to manage the time constraint 
during Key Stage tests and other exams in the future 

● If your child has just started learning Braille, Braille a few key words from a 
text to help here or him realise that they are words from the text 

● If your child can’t read or is at the early stage of reading, use objects to back 
up words; for example, in a book about the sea you might find the words, 
shell, sand or pebble. Consequently, when these words appear accompany 
them by exploring the object 

● If an exercise about a story line requires colouring pictures, cutting them out 
and then sequencing and your child can’t do this adapt by using a 3D image 
or an example of the object to be drawn and sequence these 

● If a sequencing exercise involves several paragraphs of text Braille or enlarge 
the same paragraphs and carry out the same task 

● A common problem for many is accessing a text laid out on top of a picture or 
with blocks of text positioned in different places on a page. Accessing 
information however is often less of a chore if the story is enjoyable 

● Consider constantly how much information can be delivered orally to 
accompany a text. You or your child can talk about nouns, verbs, rhythm and 
rhymes with or without a text 
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● It is often worthwhile (gently) reminding those working with your child to give 
clear verbal instructions, dictate when written on the black/white board and 
use her or his name before speaking to your child 

 
We will offer more ideas next time. Please let us know if you have any practical 
suggestions so we can share them with others in forthcoming issues of Bullet Point. 
 
Next Time 
 
In the next Bullet Point we will continue this theme by considering in a bit more detail 
how to stimulate enthusiasm. After all, if we appreciate seeing can be hard work and 
reading may not be a pleasurable experience it isn’t surprising that your child finds 
reading for pleasure unappetising after a day wrestling with the school curriculum 
which too often may not be adequately modified and adapted to meet her or his 
access needs. 
 
Important aspects around curriculum access are covered comprehensively within, 
 

WHAT IS RED! 
A POPPIE’S RED 

Accessing the Curriculum 
Visual Impairment and 

Other Disabilities 
 

The book is available via this web site for, 
 

£30 
 
Explore its content via www.familiesandsen.co.uk and take control of unmet need. 
Together with DO IT YOURSELF EDUCATION ADVOCACY they help put you in 
control. 
 

Independent Travel Techniques 
 
Over the forthcoming issues we will cover a full range of independent travel 
techniques. Information offered is not designed to enable you on your own to teacher 
mobility and orientation skills. A manual to do this is available elsewhere at 
www.familiesandsen.co.uk. We will however offer here tips in order to help refine 
your child’s skills. Areas covered will include, 
 

● Sighted Guide and Pre-Cane Skills 
● Using the Senses 
● The Cane and Basic Cane Techniques 
● Outdoor Travel to include Road Crossings 
● Public Transport 
● More Advanced Independent Travel Techniques 
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We will also offer a few points each time to help you assess the situation. 
Observations will enable you to then argue for a mobility and orientation programme. 
Assessment will cover learners during, 
 

● Pre-school and infant school years  
● Junior school years 
● Secondary school years 

 
Next will come a few teaching points. Then, after that you will be offered one 
recommendation each time to pass onto those teaching your child independent 
travel skills. 
 
Assessment  
 
During pre-school and infant school years can your child, 
 

● Walk up stairs/steps/kerbs holding onto your (adult’s) hand or rail, safely and 
with confidence? 

● Walk down stairs/steps/kerbs holding onto your (adult’s) hand or rail, safely 
and with confidence? 

 
Yes, No, Comment: 
 
During junior school years can your child, 
 

● Walk up down stairs/steps/kerbs independently, safely and with confidence? 
● Walk down stairs/steps/kerbs independently, safely and with confidence? 

 
Yes, No, Comment: 
 
During secondary school years can your child or young person, 
 

● Walk up down stairs/steps/kerbs independently, safely and with confidence? 
● Walk down stairs/steps/kerbs independently, safely and with confidence? 

 
Yes, No, Comment: 
 
Include as part of your response any mobility and orientation training already 
received. 

  
Sighted Guide and Pre-Cane Skills 
 
Points to consider include, 

● The guide’s arm can be bent across the body or down at the side whichever is 
preferred. 

● If the child being guided is small s/he can, 
 

a. Hold onto 1 or 2 fingers of the guide’s hand 
b. Be held by the hand 
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Another alternative grip is ‘contact walking.’ It involves maintaining body contact 
usually arm against arm. Some people, for example young males may find it 
uncomfortable being guided by someone of the same sex.  Consequently, a contact 
walking technique could be an acceptable option. 
 
Importantly, 

 
● Guides should remain in front at all times to ensure that they encounter and 

negotiate obstacles first and where necessary inform the child or young 
person about what is happening 

● The person being guided should never enter an unknown situation before the 
guide; that is, the guide should always go first 

 
Avoid leaving the person being guided in an open space alone. Instead, ensure s/he 
is left in contact with a wall or object such as a chair. Also, say if you are leaving and 
avoid the child or young person thinking you are still there and perhaps talking to her 
or himself 
 
Don’t overdo a running commentary about surrounds or when approaching for 
example stairs or a road crossing. Many however do like some information when 
being guided 
 
If the child or young person is using a cane offer your arm closest to the person’s 
free hand. If s/he is using a guide dog offer your left arm because only the right hand 
is free. S/he can then put the dog in a heeling (non-guiding) position 
 
If the child has a hearing impairment the side most affected might be the one to 
avoid. However, for someone with one side physically weaker than the other a 
debate might occur! A physiotherapist or occupational therapist might want the child 
to be guided from the weaker side to exercise and strengthen it. The child may have 
other ideas and resist this. 
 
Recommendation 
 
Consistency is needed in mobility and orientation training. We recommend therefore 
that key concepts and skills are adopted which are set out in,  
 

THEY WANT HIM TO GO OUT;  
IF ONLY SHE COULD  

Mobility and Orientation  
A Teaching Manual 

Visual Impairment and  
Other Disabilities 

 
This comprehensive manual is available from this web site for, 

 

£30 
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Its content can help underpin provision. It offers an invaluable accompaniment to the 
development of independence more generally whilst also improving employability. 
 
Next Time 
 
Next time Bullet Point will continue helping you take control of your child’s mobility and 
orientation training. We will cover, 
 

● Using the Senses 
 
Then, move onto, 
 

● The Cane and Basic Cane Techniques 
 

 

Independent Living Skills 
 
Underdeveloped independence has a major impact on meaningful inclusion. When 
your child is young s/he can be taken with you when visiting friends and family. S/he 
can then play in the garden or in other safe controlled environments. But later, can 
s/he eat independently, go to town unsupported or keep up with friends when out 
doing what teenagers do; could s/he manage when at university in a halls of 
residence?  
 
Consequently, over the forthcoming issues Bullet Point will offer information in order 
to develop ILS. Each edition will be packed with ideas designed specifically for those 
with low vision.  
 
We will cover ILS in the home and outside; for example, strategies to help when 
cleaning the home and others to manage when eating out. 
 
You may note therefore that information is designed for those starting out with low 
vision too. 
 
Starting Out 
 
Age and ability independent can be key to a fulfilling life. Too often we learn of young 
people unable to progress developmentally owing to under developed skills.  
 
We will begin in the kitchen and cover, 
 

● Gas and electric cookers, cookers and safety, safety and the oven, 
maximising contrasting colours and labelling, handling hot ingredients, 
highlighting controls, kettles, lighting, microwave ovens, pouring 
liquids, storage, storing frozen foods, sundry equipment and being tidy 
and organised. 

 
Cookers: Gas or Electric? 
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Some prefer gas because they find gas hobs easier to use. You can hear and feel a 
gas flame from a distance and heat can be reduced instantly. A gas stove which 
lights itself automatically is essential. Using matches to light it should be avoided. 
 
Electric hobs usually require more care during use. Some prefer electric cookers 
though because they are easier to clean; also, because they are silent. Experienced 
cooks say they can hear when something is coming to the boil or how vigorously and 
quickly vegetables for example are cooking. 
 
Cookers and Safety 
 
Placing pans correctly on a hob and rings can be difficult. To begin, it might be 
necessary to consciously practice judging the distance from the side of the stove to 
each burner when turned off. Importantly also, 
 

● Use a back burner before a front one 
● Keep saucepan handles turned away from the front of a stove 
● Never fill saucepans more than half full. This allows for a rise in liquid when 

boiling and reduces the danger of spillage when transferring the saucepan 
from a hob 

● Saucepans should be sturdy, not too heavy or too light as to be easily 
knocked over 

● Place a pan on a cooker and centralise on the hob before turning on the heat 
 
Bullet Point will highlight more of these extremely important safety precautions in the 
next edition. 
 
Safety and the Oven 
 
There are a number of safety considerations when using an oven; for example,  
 

● Always use heat resistant boles, dishes and plates etc. to retain and cook 
ingredients in an oven 

● When cooking for example a casserole ensure that the oven shelves are in 
the right position before the oven is lit 

● When putting a dish into a hot oven wear long oven gloves. Doing so can 
boost your confidence when working with hot surfaces 

● When opening a hot oven door remember to stand back and let the blast of 
hot air escape before getting close to check or remove your food 

 
More about safety and the oven in the next issue. 
 
Next Time 
 
Next time we will continues with cookers and safety considerations and then move 
onto, 
 

● Maximising contrasting colours and labelling, handling hot ingredients, 
highlighting controls, kettles, lighting, microwave ovens, pouring 
liquids, storage, storing frozen foods, sundry equipment and being tidy 
and organised. 
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Please let us know if you have any practical suggestions so we can share them with 
others in forthcoming issues of Bullet Point. 
 
Books available from this web site will help address underdeveloped skills. Begin 
tackling age and ability appropriate independence and buy, 
 

AND SENIORS GROW TOMORROW 
Independent Living Skills 

Visual Impairment and  
Other Disabilities 

 
It costs, 

£20 
 

Recipes for Beginners and Experts 
 
Inextricably linked to the development of ILS is this section which covers cooking 
and managing in the kitchen. Each issue over the coming months will offer recipes 
designed for someone starting out with others for someone with more developed 
skills. You will also be offered a number of tips useful to assist someone with low 
vision in the kitchen. 
 
Many find the best way to start is to simply get involved. Shop for the best 
ingredients then cook and eat good-quality food. Educate and encourage an interest 
in what you eat along with all aspects of food. Develop your (child’s) imagination, try 
new foods and avoid standard fare such as sandwiches, fish fingers and burgers.  
 
Get (your child) involved when family meals are being prepared. Chop, stir or lay the 
table, listen and watch how others do it. Help out by doing the preparation. Offer to 
make a salad dressing and then later the whole salad; for example, 
 

● Make marinades 
● Grind spices  
● Pick herbs from the garden, smell them, wash and add to the dish  
● Wash and dry salad leaves 

 
Setting Out 
 
In the beginning it will probably be necessary to think about being organised; for 
example, 
 

● Keep often used pieces of equipment in the same place and independently 
accessible 

● Where possible work in the same part of the room so mobility and orientation 
becomes less of an issue 

● Store where possible equipment, 
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a. On a tray 
b. In a pot close to hand; for example, wooden spoons standing in an empty 

yoghurt pot 
 
You might also find it useful to, 
 

● Keep a damp cloth close at hand to mop up any spillage along with helping to 
keep hands clean 

● Where an apron with pockets at the front to store bits and pieces used during 
the preparation and cooking process 

 
Where possible, use standard and not specialist equipment. Adapt it where 
necessary using electricians high visibility tape or tactile markers like ‘bump-ons’ or 
high-mark’. Often specialist equipment will not do a better job, it may cost more 
whilst helping set the cook apart from those without a disability. 
 
Useful strategies might include, 
 

● Maximise colour contrast and appropriate lighting 
● Avoid glare 
● Where appropriate make equipment easier to see by winding electrician’s 

tape around saucepan handles, knives and plugs 
● Contrast a light coloured chopping board with the a darker work surface or 

visa-versa 
 
Please send your tips to Bullet Point so we can pass them onto others. 
 
Deconstruct the activity into manageable steps. This can be time consuming. Many 
of us take a process for granted and sight often plays a large part.  
 
Establish sound safety knowledge. This may require a hands-on approach rather 
than verbal instruction. It applies particularly when using heat and knives. 
 
Recipes 
 
The following recipes have hopefully been suitably deconstructed. However, they 
may not meet the requirements of every one. You may therefore need to go further 
in order to make information accessible. 
 
We start this time with something many might find very basic. Things will become 
more complex in the future. 
 
Mixed Bean Salad  
 
Serves 8 

Ingredients 
 
125g kidney beans 
125g haricot beans 
125g French beans 
125g broad beans 
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6 tablespoons of garlic dressing 
2 tablespoons of chopped parsley 

Method 
 
a) Soak the kidney and haricot beans overnight and cook 
b) Drain well and put into a serving bowl 
c) Shell the broad beans 
d) Trim the French beans and cut into 2.5cm (1”) lengths 
e) Put the broad beans into salted water and bring to the boil 
f) Add the French beans reduce the heat and simmer for 7 – 8 minutes until just 

tender 
g) Drain and put into the serving bowl 
h) Pour over the dressing whilst the beans are still warm 
i) Allow to cool then stir in the parsley 

Comment 
 

● Tinned and cooked kidney and haricot beans which are already hydrated are 
an acceptable alternative to soaking dry ones yourself 

 
Garlic Dressing 
 
Ingredients 
 
1 tablespoon of white wine vinegar 
Sea salt and freshly ground pepper 
1 teaspoon of Dijon mustard (optional) 
3 tablespoons of extra virgin olive oil 
5 crushed clove of garlic 
 
Method 
 
a) Peel and crush the garlic 
b) Mix the ingredients well by placing in a screw top jar and shaking 
 
Next time 
 
Next time we will offer tips covering ‘Cutting, Chopping and Slicing’ along with 
‘Pouring Hot Liquids’ and, a couple more recipes. 
 
Please let us know about any practical suggestions so we can share them with 
others in forthcoming issues of Bullet Point. Also, tell us about any favourite recipes 
too. 
 
Offered via this web site is, 
 

THE WOLVERHAMPTON COOKBOOK 
Cooking Skills and Recipes 

Visual Impairment and 
Other Disabilities 



 

27 

 
Information is in large print and clearly laid out. It is designed to enable everyone to 
roam through and then cook, although perhaps with a little help in the beginning.  
 

It costs, 
 

£15 
  

 

Employment and Employability 
 
Each issue we will consider the skills we all need to find, sustain and succeed during 
employment. Bullet Point will consider what it means to,  
 
Be Adaptable, Demonstrate a Positive Attitude and Behaviour, Be 
Responsible, Use Numbers, Work Safely, Work with Others, Learn 
Continuously, Communicate Effectively, Think About and Solve Problems. 
 
Once again these are skills we all need and not just those with low vision. 
Developing them will help overcome the difficulty many have in the area of 
employment. Information is designed for those approaching employment or having 
difficulties finding a job. Pass it on and share. This month’s employability skill is, 
 
Be Adaptable 

What might this mean in the workplace? A few suggestions, 

● Work independently or as part of a team 
● Carry out routine tasks or projects 

 
Also, 
 

● Be innovative and resourceful, identifying and suggesting alternative ways to 
achieve goals and get the job done 

● Be open and respond constructively to change 
 
And, 
 

● Cope with uncertainties 

Begin by assessing in each of these important areas 1 – 5, where 5 is high. Then, 
consider if any of them needs development.  

Ask someone else to assess too. Then, compare the results and ask the other 
person why s/he graded this way. 
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Having obtained this valuable information, work on one or two areas at a time. 
Remember, these are the skills we all need to find, sustain and succeed in the 
workplace. 

Over the forthcoming issues we will offer a number of projects where these skills can 
be developed. This and much, much more is available within,  

DISABILITY: NO BARRIER TO EMPLOYMENT 
Finding, Securing and Maintaining Employment 

Visual Impairment and 
Other Disabilities 

 
Job hunting is time consuming and a stressful exercise. It is also one of the most 
important tasks we undertake. 
 
This comprehensive guide offers everything you need to help create a winning job 
application. 

Information is designed for those with a visual impairment and covers diverse areas 
such as presenting yourself in a dynamic and positive way, disclosing a disability and 
managing intrusive questions in the workplace. It is designed to sit alongside two 
other books available from www.familiesandsen.co.uk Independent Living Skills and 
Mobility and Orientation.  

It costs, 

£30 
 

Something for Teaching Assistants 
(Home Tuition) 

 
Over the forthcoming issues we will cover the wide area of need for those with a 
visual impairment and sometimes other disabilities too. Information to support will be 
presented in a bullet point ‘top tips’ format to avoid huge amounts of text and aid 
ease of access.  
 
Areas covered will include,  
 

● Adapting and Modifying Worksheets, An Inclusive Curriculum, Care of 
Glasses and LVAs, Adapting the Curriculum, Curriculum Strategies, 
Encouraging Independence, A supportive Learning Environment, Points 
to Remember when Teaching Someone with Low vision 
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Ways to Support 
 
Many people over recent years have tried to instigate a change in how disability is 
perceived. Basically this has often meant a shift from seeing disability as an 
individual’s intrinsic problem that is bound to cause difficulties, towards seeing that it 
is often society which disables an individual by not being adaptable to the full range 
of physical and learning diversity. 
 
When working with learners with a disability it is very important not to just focus on 
the specific disability but to follow certain basic principals; for example, 
 

● Treat people as individuals and not conditions 
● Do not assume you know what the implications of a disability are – ask 

learners themselves, and listen to what they say – they are the experts of their 
disability 

 
Also, 
 

● Understand the social dimension of disability and realise that the implications 
of an impairment are the effects it is allowed to have in the current 
circumstances, and that these circumstances can change 

● Be aware of your own attitudes – it can be someone’s attitude (for example, 
patronising behaviour, pity or embarrassment) rather than an individual’s 
disability that can create barriers 

 
● Learn to have moments when you sit back and observe what works for a 

particular learner and what does not. Take on board strengths as a well as 
weaknesses. There may be an emotional issue(s) which creates a barrier to  
learning and which may need addressing before learning can take place 

 
Disability and Acquiring Skills 
 
When describing and attempting to identify appropriate responses to disability it is 
very easy inadvertently to encourage stereotyping. It is possible to make 
generalisations about a particular disability and forget it affects individuals in different 
ways. 
 
Some conditions are permanent and stable whilst others fluctuate with people having 
good and bad days. Two people with the same disability can experience different 
effects. Furthermore, the effects of one disability can be similar to the effects of 
another. In many ways it is best to look at a spectrum of learning needs with different 
individuals placed at different points on it. 
 
Learners with difficulties emanating from a disability may experience a considerable 
sense of failure. Their confidence and self-esteem may be low. Responses that may 
affect learning may include,  
 

● Reluctance to try 
● Fear of trying anything new because they might fail 
● Deployment of strategies that attempt to hide what they cannot do 
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A learner may display frustration and anger or inappropriate behaviour generally; for 
example, if s/he is experiencing a visual impairment called Nystagmus where 
fluctuating vision adversely affects an ability to see this can cause nervousness and 
stress.  
 
Nystagmus can also cause tiredness and affect concentration and behaviour at 
particular times of the day.  
 
All of this might trigger the behaviours mentioned above and undermine learning. 
 
 
How Can You Help? 
 
Following is a list of suggestions which may help when supporting someone with low 
vision. Pass them on, others may find them useful. 
 

● Speak to make contact 
● Mention your name, your face may not be recognised 

 
Also, 
 

● Use the children’s names when addressing her or him. This will help if 
information is being directed at someone else. It can then be ignored 

● Ask if the learner needs support 
● Ensure that s/he is aware about what is around her/him 
● When giving directions, don’t point but instead give verbal and descriptive 

instructions 
 
Don’t,  
 

● Assume that a learner can see to do one thing so can see to do everything 
 
Or, 
 

● Shout – speak clearly 
 
There may be an optimum place for the child to sit in the classroom; for example, in 
good light, away from glare, near a power point, at a particular distance and angle 
from the white/black board 
 
Visually impaired people do not have extraordinary hearing but may use hearing to a 
greater degree. Consequently, a learner may need help to identify, locate and 
interpret sounds to make sense of what is happening. Therefore, unnecessary noise 
in a learning environment should be minimised and, sounds explained when 
occurring 
 
Next Time 
 
Next time Bullet Point will address:  
 

● Adapting and Modifying Work Sheets. 
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Please let us know if you have any practical suggestions so we can share them with 
others in forthcoming issues of Bullet Point. 
 

 

Underpinning Issues 
 
Under this section Bullet Point will cover a topic associated with disability. It could be 
related to a wider issue impacting on learners; for example, a desperate shortage of 
Qualified Teachers of the Visually Impaired or Mobility Instructors. You might then 
wish to address things and run a campaign. We will begin however by offering 
thoughts on how a disabled child might impact emotionally on the family. 
 
Diagnosis 
Diagnosis of a disability, for example a visual impairment, is usually a shock for 
parents. This applies even if other children in the family are disabled or family 
members have had their suspicions for some time that something is wrong. 

Each member of the family often feels different emotions or even the same emotion 
to a different degree. Importantly, each should do their best to fully accept the 
situation in their own way. 

Communicating the News 
At diagnosis, the way it’s handled by the person passing on the information is 
extremely important. To help everyone work towards full acceptance a lot of support 
may be needed. 

Emotional Intensity and it’s Pattern 
The emotions felt will depend on the emotional intensity and its pattern. This will vary 
according to individual circumstances.  

The position the child holds within the family will also play a part; for example, it may 
be harder to put things into perspective if the child is the first born in the family. 

One Way of Looking at Things 

Some degree of guilt is often felt, especially by the parent who, genetically speaking, 
may have passed on the condition. This feeling may never entirely disappear. 
However, sharing the feeling and acknowledging it as acceptable will lessen its effect 
and for most it will fade. 

Panic may be triggered through a feeling of not knowing what to do then 
helplessness may follow. 

Some parents may find it easier to cope by denying that their child has any 
problems. This may also apply to friends along with the family. 

Some parents, after acknowledging the problem, may try and seek a cure. Then, if 
unsuccessful, depression may begin. 
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Grief, Loss of Status and Isolation 

Almost inevitably there is a feeling of grief. A part of the child does not function 
properly and this is very sad. To grieve for this loss is natural. People should be 
encouraged to express the grief and not hide the feeling. It may help to remember at 
this time that to the child a loss has not taken place. The child knows no difference. 

Parents are proud of their child’s achievements and these may be limited or at least 
parents may think they are. Consequently, parents may, 

● Feel some loss of status amongst their contemporaries 
● Find it hard being singled out 

The change in circumstances may create a feeling of isolation especially at first and 
this might seem frightening. 

Fear, Frustration, Anger and Apathy 
Fear and frustration, anger and apathy are closely related and may follow in quick 
succession. 

Fear for the child’s future and fear that s/he will not be able to develop appropriately 
is real. This may lead to frustration with parents questioning if they are doing things 
correctly. It may also be aggravated by the uncertainty which might surround the 
situation, its pattern and prognosis. 

Frustration can easily lead to anger; that is, anger with, 

● Oneself 
● The child who has the disability 

Anger can also be directed towards professionals or anyone else getting in the way.  

Expressing anger is said by many to be the quickest way of adjusting to the situation. 

Uttering the phrase ‘why me or us’ is common in this situation. Apathy is extremely 
damaging however, and connected to the thought ‘I can’t do anything so why try.’ 

Next Time 
 
Bullet point will continue this topic in the next edition and offer ways to address the 
situation. 
 
If you wish to run a campaign through Bullet Point contact us via the communication 
box top right of the web site’s front page.  

 

News and Events 
 
If there is an event coming up that you’d like to inform our readers about drop Bullet 
Point a line via the contact box top right of the web site’s front page 
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Also, if you’d like to write about what took place at the event drop tell us about that 
too. 

 

Letters 
 
Tell us about your experiences. We are not looking for perfect grammar or 
punctuation but instead your views. Should you decide to contribute please leave 
your email address in order where necessary to discuss your piece. You will be 
identified only by your first name or initials – whichever you prefer. 
 
Also, feel free to say what you would like covered in forthcoming editions. 
 

 

Next time 
 

The next edition of Bullet Point will hit the internet on 20th March 
 

Don’t forget, many of these subjects have been expanded in the books 
available via my website. They contain much more about accessing learning and 

the development of valuable skills. 
 

Rgds, Clive. 
 

P.S. For Christmas have you considered buying any of the books available from my 
website? 

 
An aspiring cook might like, 

 
THE WOLVERHAMPTON COOKBOOK 

Cooking Skills and Recipes 
Visual Impairment and 

Other Disabilities 
 
Information is in large print and clearly laid-out. It is designed to enable everyone to 
roam through and then cook, although perhaps with a little help in the beginning.  
 

 
It costs 

£15 
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And, someone thinking about employment might 
value, 

 
DISABILITY: NO BARRIER TO EMPLOYMENT 

Finding, Securing and Maintaining Employment 
Visual Impairment and 

Other Disabilities 
 

Job hunting is time consuming and a stressful exercise. It is also one of the most 
important tasks we undertake. 
 
This comprehensive guide offers everything you need to help create a winning job 
application. 

Information is designed for those with a visual impairment and covers diverse areas 
such as presenting yourself in a dynamic and positive way, disclosing a disability and 
managing intrusive questions in the workplace.  

It costs 

£30 
 

If You Don’t Do It Who Will?  
 

www.familiesandsen.co.uk 
To contact Bullet Point please use the contact 

form on www.familiesandsen.co.uk 
 

 


